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-INSTRUCTOR'S MANUAL-

When we deal with other individuals in a professional

“helping relationship, the feelings and emotions they engender
in us have a significant effect on our ability to be of
assistance. e may feel annoyed or frustrated; happy or sad;
frightenad, angry, etc. We often fail to acknowledge these

=% - feelings, however,’ psrhapg becatse we are preOucup|ed with

‘ v the information that is beinc communicated, rather than WTth

' the way in which that infurmelion is “rederL@d

The Affect Stimulus training format is designed to help
us identify our reactions to 1nterpersona1 StreJ,. Twelve
brief vignettes are presented, with eight relating specifically

to nurse-patient interaction and the remaining four focusing
on superviscr-supervisee relationships. In each vignette, a
C"stimulus" person addresses the camera as if speaking directly

to a student nurse. The vignettes are based on a variety of
! situations common to student nurses and other health-care
x © professionals. These situations encompass a wide range of
| motions and are designed to produce an affective response -
: in the viewsr. After each vignette the projector is stopped,
; and viewers are encouraged to respcend to their "gut level"
| Teelings and to share their emotional reactions with one
» another.
l «. The film should stimulate exploration into various
i dimMensions of human behavior, all of which are highly relevant
: to successful performance within the nursing profassion. With
‘ the guidance of a skilled instructor or trainer, and adequate
motivation on the part of the students, the following objectives
should be achieved:

-Viewers should become better able to recognize and acknowledge
their own emotional reactions in highly charged interpersonal
comnunication.

-Viewars should be able to identify the ways in which they are
1ikely to react or respond as a result of the way they feel.

-Viewers should be able to examine and understand the Tikely
consequences upon a relationship, shouid they choose to act upon
their feelings.

~-Viewers should also become more skillful in examining,
sc?ecting and reTining optional rasponse patterns necessary
in facilitating a desired outcome in important relationships.

The trainer may Tind it helpFul to replay some or all of
the vignettes, examining various aspects of interpersonal
dynamics while focusing on the emotional impact the segments
have upon students. After the viewer has responded to a partic-
ular segment, a second or third viewing of the scene may provide
a more empathic understanding of the pressures and motivations of
the person on the screen. Note, however, that there is no ;jng}ei




“correct" response to a given film vignette. Responseés vary
widely, and the trainer should therefore recognize his own
preconceptions while allowing each student to react in an
honest, unbiased way. Accordingly, the instructor should.
discourage comments from other students such as, "How can you
possibiy feel that way?" in favor of, "That's interesting,
though I was seeing it differently....

In reviewing the vignettes, group discussions might be
sipervised initialiy by the instructor, who can demonstrate
effective and constructive guidelines for viewer feedback.

If students have difficulty confronting their feelings, questions
¢ i sz b 2o Might be asked which will.probe. their general reaction to situa- -

ﬂ L e 4! " tions similar to the one being presented--eventually focusing on

the more specific feelings engendered by the scene, itself. The

igu‘-u ..o« .lack of involvement by students who claim little or no affective

1 -~ - “response--or show resistance to the use of film-on the basis that
it seems contrived and unrealistic--can itself be examined as an

ﬂ interpersonal style. Such individuals can be questioned as to

| the circumstances under wh1ch they wou]d find the 1nbe"aut1ons

] - more cred1oTe., , : : & %

Other formaus for viewer response 1nc1ude the small-group
structure, in which students are placed in groups of three, with
members designated as either "A," "B," or "C." Their appropriate
roles are as follows:

A: Your role is to watch the screcn and be the responder.
Assume that you are interacting with the person on the screen
and try to respond, with affect, to that person. After viewing
the stimulus, turn to B and elaborate upon your feelings.

% B: Your primary role is to be a listener, though you should
also view the vignette. Observe and consider what A is telling
you, paying particular attention to the manner in which you are
i being told. Be aware of possible discrepancies between what is
% being said, how it is said, and what you observed during the scene.
. Provide feedback for A regarding those feelings expressed. Re-
state in your own way what A told you, but do not report your
- . persondi reactions to the film segment.

. .. ... .C:Your'role'is fo act’as observer or arbitrator. . Make : -

Bt fy;sure that A is: satisfied with B's restatement "If A and B.appear

"“to be headed toward an agreement that ' noth1ng happened"--or both
seem to avoid dealing with their feelings--you should make them A
., aware,. of their possible-avoidance.of the affective:material..:;oh i wnse o

§ Small-group interactions should continue for approximately
: five minutes, after which the leader may choose to open up a
general discussion by asking the question, "Would any As be
willing to share their feelings?" Eventually, instructors may
wish to elicit responses from all the participants.

Before the next stimulus is shown, members of the small
groups change relative positions (A beccmes B, etc.), and the
cycle is repeated.
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studcnt as practltloner 1s ra1sed as we]]

The rotation of roles makes this a particularly effective
format, since group members have both the experience of being
stimulated and the opp0rtunity to develop skills in active
1istening and observation of communication between others. It
is very important, however, to spell out clearly the A-B-C roles,
since the format is not one with which people are generally
familiar.

A variety of other formats can be used. For instance, the
class can be divided into groups of five, with-each group member
playing the role of A, Within each group, then, one simply shares

.. /reactions to the film segments, while the trainer circulates from.
““‘group to group to monitor the ‘activity. After a few vignettes

have been discussed in this manner, the class is reassembled and

o .o¢lass members: share their reactions in a 1arge group context. ..

MWhichever format is used, each person.in the class should

‘view the film as if he or she alone were being confronted by the

person on the screen. It should be made explicit that the viewer
not attempt to analyze what is happening in the filmed monologue,
but rather concentrate on the feelings evoked by this "stimulus"

. operson. Experience has shown that there is sufficient material.
. for separate, cognitive discussions after each vignette, and =
apprcprvate aquestions such as, "What do I do?" and "What is eth1ca17"

often arise. Nevertheless, the instructor should delay such discus-
sions until the affective component has been fully explored.

The film should be stopped for discussion after each segment,
with individual vignettes projected as many times as desired.

The following is a brie+ guideline to the areas explored in
eaéh vignette:

1. A high-strung middle-aged man confronts the competency of the
nurse. "You're just a student," he says, apparently sensing a
conspiracy of which he is the reluctant guinea pig. The scene was
designed to engender in the viewer feelings of rejection and over-
all heiplessness in the face of hnstile 1nteraction. The issue of
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A somewhat annoy1ng ‘woman vefuses to acknow]edge the nurse and'*‘""""m" .

1ns1sts on see1ng the doctor. Though the woman does not appear to

. .. be suffering from any severe illness,.she rambles.on incessantly.. .. .....iwns o
“H44 her demands ) hy do I have  to tell you' information that 1 w111

only have to repeat later?" The scene might stimulate discussion
regarding the ways in which a nurse might deal with a garrulous
and somewhat neurotic personality for whom litt!'® sympathy seems
appropriate.

3. In the first of the vignettes dealing with nurse-supervisor
interaction, a woman presaents a conflicting statement that is

both reassuring and threatening. "Though I like you very much,"
she says, "I question what you do with your time. Although some-
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what unclear in its intent, this vignette focuses on the inter-
personal dynamics associated with typical in-program politics..
The viewer might feel uncomfortable when asked to shape a response
to the stimulus person, whose "mixed messages" often elicit a
variety of emotions, ranging from mild acceptance to anger and
perhaps culminating in overall frustration.

4. A depressed, whining middle-aged man ruminates on problems
which range from an inability to communicate with nis children to

- a general personal despondency. "Uh, I just don "t seem like I

can get ahead on anyth1ng,” he moans, avoiding eye contact with

“~the viewer while arousing feeling$ 'of helplessness and despair.
~The scene poignantly demonstrates the Law of Rec.proca1 Affect--

that is, the receiver of .an emctionally-tinged message. tends to .-

"Zjexpevience'the-samé emotion as the sender; Viewers might attempt-
initially to deal with their own feelings of despair before ident-

ifying these emotions with either the hopelessness of man's p]ight
or--more specifically--the futility of dea]ing with this person's
dependency needs. Experience has shown that the attempt bj viewers
to understand both their own dynamics as well . as the situation of
the °t1mu]us person,orten provokes 1ns1gh+fu1 d1:cuss1on .

5. A young temale patient is lying in bed, presumably dying of

a terminal iliness or severely handicapped to the point of hope-
lessness. She is in the prime of her 1ife, with many or all of her
dreams no longer attainable. '"Why me?" she pleads. "...It Jjust
isn't fair!™ The instructor should feel free to explore the impact
upon students of varying degrees of hypothetical illness, ranging
fngm a malignant tumor to an ingrown toenail.

6&7. A staff physician is presented in two consecutive vignettes
designed to explore the polarities of the student's affective
responses to praise, on the one hand, and harsh criticism, on the
other. The scenes are of particular value to individuals who find
it difficult to accept either positive or negative regard. Further-
more, some students may find one vignette more credible than another
raising the question as to whether that credibility is, in fact,.

.. Sintrinsic-to.either-of-the scenes-or-rathér a- -characteristic of -
“the student's ability to deal with the affect that is being gener«

ated.

- 859810 Thcse v1gnettea contain examples. of three' persons who “drel™ o

to varying degrees, seeking a relationship with the nurse which will
extend bayond existing professional boundaries. They display varying
forms of seductive behavior which is both explicit and implied. In
vignette #8, an attractive young female makes an explicitly sexual
advance while suggesting to the nurse, "You really oughta try it
sometime; you really oughta try it!" While some students might
ddawant1y reject the stereotyped image of this female homosexual,

-one should remember that her seemlng]y flagrant characterization

nas hardly been identified as such by students with Timited exposure
to this phenomonon In vignette #9, an energetic young man approaches

‘fgwthg V1ewer 1n a rather aWKWuTG fhough 1n51stent, manner, exp]ain1ng
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that, "...we really have a lot in common," while proceeding to
bombard the nurse with a barrage of well-intentioned yet bother-
some rhetoric. In discussing the atfective response to this
scene, students who are "turneéd off" by the young man might
examine the nature of this rejection, determining whether their
decisions are based on the man's persistent approach or due,

in fact, to personal feelings regarding his physical appearance.
In vignette #10, a rather athletic young male attempts to secure
a more involved relationship with the nurse. "I'd really like
to be close friends with you," he says, in a low-keyed and some-

. what boyish manner that might easily evoke a more sympathetic

response from the viewer. Since the sexual preferences of the
young men presented in vignettes nine and ten are intended to

‘be rather vague, the scenes ara appropriate for either male or
female viewers.  _Furthermore, a comparison might be made between
the responses of male and female viewers in discussing their
affective responses to both vignettes.

11.. This. vignette, like #3, focuses on the-interaction betieen

a -student nurse and a supervisor or senior faculty member--in

this case, a male. "Are you aware .of how-other people-are relating
to you?" he asks, displaying a negative regard for the nurse who is
disruptive to the staff and generally unable to separate her personal
problems from her job duties. The scene is designed to elicit feel-
ings ranging from anger. resentment and hostility to loneliness,
rejection and frustration.

12. In the final vignette, an insolent young man addresses the
narse in a tone of voice that is sarcastic, and humorous in its
exaggeration. On one level, the scene can be viewed simply as
comic relief added onto the end of the film. In a more serious
vein, however, it treats the nurse as an object seen through the
eyes of a somewhat objectionablie character. Included in the
other interpretations of this scene have been instances of ethnic
stereotyping. One daring instructor has even suggested that the
stimulus person represents the spouse and/or 1over of a nurse who
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